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The ideal interior decoration of the future

| usually use social networking sites to look at foreign interior designs. The types of
content | follow treeleare designs that containts modern, Nordic, and classic
elements. *Every time | swipe my phone and see a beautiful decoration design that
attracts me, | witktake a few more glances at it. | am nMot a professional in interior
design,= bBut looking at the photos of yeermy own tracking list witgiveyorhelps me
foster a vision for the future. In the future, #+ewwhether | live-outside alone or live
with yeermy family, yee| will want to have a house of myyeer own.

| love light wood tones, which are bright and warm, and yet: bBlack, white, and gray
(which are in fact cool wood tone colors) are also good choices. Since choosing the
cizht oo oz e o adt's reatly gifficult to choose colors and-it feels-hard-to filters +
thinteit's distant emreatistie-issue for me at this stage, te-thinieaboutit-now: | sti-have

to wait until | make a lot of money #e=and discuss it with the designer.

The decoration of the interior design is not just beautiful by using complex lines and
gorgeous colors. | like the convenience and concealment of the arrangement of the
motives. When the guests come, the visual effect will give them the impression feek
that the space becomes larger. Then the facade is regarded as a wall, and what you
can get is a spacious, comfortable and simple beauty. Finally, | hope that my house is
a warm home, with the overall color system wrinot being too cold, and the lisht vtk
feeling very good.

- Overall, your essay is well-written, but it can be further enhanced if you focus on
the discussion of details only in the body section (i.e., no need to talk about
details like fagade in the concluding paragraph), and allow your conclusion to
serve only the function of restating Introduction and summarizing supporting
details.

- You can have a great command of grammar and sentence skills.

- Several wording issues: probably it’s because interior design and social media are
not what the teacher is familiar with, but several confusions result from word
usage and collocation choices in the text: “track” is used together with “content”,
and “tracking list” is used as a personalized display and prediction based on
personal browsing history, and fagade (which seems to be on the exterior) is used
in the discussion of interior design?
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Should the Vaccine continue?«

In Taiwan, most people have been vaccinated because of the emergence of COVID-18.
When there was no vaccine at the beginning, everyone lived in dark-fear every day,
which disrupted everyone's normal life. —~However, in the last year, pecple started fo
inoculation became more widespread andvaccinate, bacause it gava granted uspeople
protection and a normal life.— Some people think vaccinations give us not only give us

resistance but also give us-peace of mind. —In today's life, vaccination has become a
principle-necessity to most peoplethateveryone must abida by, Vaccin, so ites must
continue, to-be vaccinatad or people around the world will enter an era of even-more
uncertainties and uneasinessterribla ara.<

«

On the other hand, some people feel that there is no need to cortinue further the
vaccine coverageations because they feel that they may still get COVID-19 no matter
how many times they are hit by the virus.— Although the vaccine has a certain amount

of protective power, it cannot protect you permanently-becausa the vaccine is time-
effactiva, —Therefore, it causes ustopeople need to get vaccinated-again every once

in 3 while.— When you'rpeople aree going to get a second or third dose of the vaccine,
the side effects are uncertain each time, and some people even lose their lives as a
result of getting vaccinated. —RPeople are Being afraid of the effects of the vaccines, se
they don't continue to vaccinate,Ssome people prefer notden'twant to continue to
getting vaccinated because they do_a't-have fulllack the confidence in vaccines, and
giving a lot ofthe news in the news media can make people skeptical about an
unknown area.=

«

There is no standard answer to the choice of whether to—people should continue
vaccinations.— In a world wharae thare iswith COVID-19, | think it is's better to follow
the pace of the government, because we never know how the world will change

tomorrow.— A single dose of vaccination protects yourself and others. Although the
world has not yet passed this difficult time, it-at least it gives us breathing spacel. —At
this time, we can no longer live as freely as before, and wearing a mask has become a
habit. Vaccination is everyone's pretension and everyone's choice, and it is very

important to make good choices for yourself.<
- B
«

This essay contains a good structure.<
There are two aspects in which you can improve your text:«

(1) Cite more resources such as news articles to enhance your points. By doing this,

you can improve the validity of your process of persuasion.<

{2) Widen your range of vocabulary. By reading more articles on this issue, you will be

able to express your ideas more precisely.<
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Conflict is Nmot Ounly Asbout Bbad Tthings+
1 have a good friend. Shine, but sometimes we sregometofight with each other. ] domrthave
fewnmary friends: bBecause I know the more we talkimg and connect with my friendmg, we are

more prone to argumentsfighteasty. Shine is a good person—_with whom I get along well. withire=—

amdWe wehave a lot of fun—together and see many things eye to eye with each other.- eExcept for

on one thing:; we have different values about the law. I always say that one driving under the
influence must pay lot of amercement, or even be sentenced to death. Every time we talk about this.

we fall into a serious confliceserousty. Nowadays. we are trying to change ourselves by; mrddormrt

doavoiding arguing with each otherthat like =children. MuybeHopefully. we can be friends until

we die#

Every time | think about my life, I recall many things | may considerrthadtoow mmamyto be

3

mistakes. Sometimes, | have many choices, buc I don't know which one is the correct answe4 When
I was in the junior high school, I made a serious and bad mistake. I was arguing with a person, and
when both of us were very impulsive. therr1 did-made athe mistake= I took a knife. and put it

around his throat. ¥orontyrealso+werescared-Both of us were shocked and 1 didntcould not

understand kmow-why I did dosthrmgit on impulse. After that. I got my punishment. I was accused
by }limh{: actempted murder because: I hure his family. my family. and also myself. I need to think -

twicermore; before I do anything. MowLooking back. I think rthe wrostts experience has turned out

to beu the most grave and meaningful-bwd—but—_lesson I have ever had in my life: even if we are in

severe distress. violence is never the solutiongwd‘m‘im.P

1 can heard many disputes around dr=different countries every day. All of them think thac they
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need more natural resources or more power in theirmi countries. Not only are these countries

arguing. but they are even starting thewars—¥mypeop.te leaving the death tolls incalculablethar—

o tcoumtdied-rthewar. They have many choices, bue they still choose fight. Where can the
residents go?-> They loset family. house, money, and nobody can help themy. When I see this bad
example. ormmore—ift makes me sad. but wakes me up. It is not necessary to be all things wonderful.

The more I see and I feel, I decide to don't actbe like the leaders of those countries: I will refrain

myself from resorting to force or violencethermamdHermyoumtry comreolong ¢

Good hook (using Shine as a lead-in to the discussion of interpersonal conflicts). but it seems that

you discuss conflicts not as much in the end as in the beginning.¢
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- p A iviEg 4 (Self-assessment of essay questions; Mazloomi & Khabiri, 2018)

Self-assessment Chart

Yes

No

NS

Content
1, Have you understood the topic you have written about?
2. Have you written your thesis statement first?

3. Have you written an outline of your essay before you start writing?

Organization

4. Have you written an introduction to your essay?

5. Have you written a motivator (e.g. a question, quotation, anecdote,
statistics or a controversial idea) at the beginning of your introduction?

6. Have you written a narrowed-down thesis statement?

Grammar and Mechanics
7.Have you used transitions to join sentences and paragraphs?
8. Do all your sentences have a subject and a verb?

9. Have you applied the tenses in your sentences correctly?

Vocabulary and Language Use
10. Are all your sentences meaningful and logical?
11. Are all your words correctly used?

12. Are you sure about all the words you used in your writing?
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